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Narrative Pedagogy for teaching critical thinking skills to adults
Philosophical and theoretical basis

The Narrative Pedagogy strategy for teaching stems from a postmodernist philosophical perspective in which the learner is responsible for the majority of their own learning and interacts with the ideas of others and constructs their own specific knowledge in any domain. (Diekelmann & Scheckel, 2003; Ironside, 2003, 2004) This stands in contrast to many traditional instructional approaches in which the learner is an empty vessel to be filled with the “correct” knowledge of the expert teacher. 

“(This strategy) is enacted when teachers and students…publicly share and interpret their lived experiences.”  “Therefore, Narrative Pedagogy is an approach to teaching and learning, a community practice, and a way of thinking about what is possible and problematic in…education. By explaining the common experiences of teachers and students in Narrative Pedagogy classrooms and clinical courses, teachers can extend their understanding of what is, and is not, helpful in promoting thinking and how new pedagogies enhance, or detract from, teaching thinking.” (Diekelmann & Scheckel, 2003; Ironside, 2003)
From a teacher education perspective, it borrows many concepts from the realms of radical and social constructivism; however, the focus on critical thinking skills from the learner’s perspective and experiences informs their current and future learning within specific contexts and is respected not merely as anecdote, but as a justifiable form of evidence.

In addition, the Narrative Pedagogy program has its basis in existing research conducted within the field of adult learning and rests on many of the existing suggested andragogical principles related to motivation. The principles break down into the following characteristics as given by Malcolm Knowles, the leading proponent of andragogy in American education. (Knowles, 1990)
Adult learners are: 1.) self-directed; 2.) enter educational programs with a great diversity of experience; 3.) become ready to learn when they experience a need to know or do something; 4.) are life-centered, task centered, or problem-centered; 5.) and are motivated by internal self-esteem, recognition, better quality of life, and self-actualization. 

       (Harris, 2003)
Critical thinking strategies within Narrative Pedagogy

Narrative pedagogy incorporates several critical thinking strategies rather than relying on a single approach. (Ironside, 2003; Kallenbach & Viens, 2004) Problem-based learning (PBL) is sometimes used as a basis for developing the other activities such as 

1.) reflective journals, 2.) topical debates, 3.)  K-W-L, and 4.) minute papers within

From a critical thinking perspective, research has shown that PBL “encourage students to develop thinking skills including the ability to: (i) analyze and synthesize data; (ii) develop hypotheses; (iii) apply deductive reasoning to a problem situation; (iv) draw conclusions after analysis, synthesis and evaluation of new information; (v) synthesize strategies/solutions; and (vi) monitor and evaluate own thinking process.” (Tiwari & Lai, 2002)
Existing research literature

As with many of the advances in adult learning, this strategy has been introduced in the nursing field and much of the research has been conducted within that setting. (Diekelmann & Scheckel, 2003; DiPasquale, 2003; Ironside, 2003, 2004; Tiwari & Lai, 2002; Varner, 2003; Von Dras, 2002) 
What research has been done, however, is generalizable beyond this group of learners as the underlying purpose, is the same as in undergraduate teacher preparation, in-service programs, and many of other fields in which the main goal of the strategy is to better prepare the adult to think critically and work with other human beings in a professional manner. 
Research methods and instruments

 When a research study related to narrative pedagogy is conducted, the most common research method is that of critical ethnographic data collection. If a quantitative study is called for, a frequently used instrument for measuring the level of critical thinking engaged in by adult learners is the California Critical Thinking Disposition Inventory (CCTDI) (Facione & Facione, 1992), although the Test of Everyday Reasoning (Facione, 2000) is sometimes used as a supplement. Both of these measures have been used repeatedly and widely outside of nursing education to test critical thinking skills exhibited by adults. 
According to the CCTDI documentation, the inventory “(m)easures one's disposition or inclination toward critical thinking.” (Facione & Facione, 1992) It is intended for program evaluation and/or student assessment, but is not intended as a measure of critical thinking skills. Measures included in this inventory are 1.) Truth-Seeking, 2.) Inquisitiveness, 3.) Open-Mindedness, 4.) Confidence, 5.) Analyticity, 6.) Systematicity, 7.) Cognitive  8.) Maturity, and 9.) total score.
The CCTDI has been criticized for having low predictive ability unless correlated with a second instrument, the California Critical Thinking Skills Test that was developed concurrently. (Callahan & Ochoa, 1995) 
A second test, the California Critical Thinking Skills Test (CCTST) is also available and was developed at the same time by Facione & Facione (1992) "The CCTST measures the growth in CT skills which is an intended outcome of completing a college level general education CT course." (Facione & Facione, 1992) However, the instrument has been reviewed in the Mental Measurements yearbook and found to be questionable from both the perspectives of reliability and content validity. (McMorris & Michael, 1995) 
Criticisms of the content validity of the original California Critical Thinking Skills Test may be somewhat mitigated by using the CCTDI as it is intended “to assess the affective, attitudinal dimension of critical thinking” rather than to actually determine if there has been an increase in critical thinking skills in a learner from the beginning of a program to the end. (Facione & Facione, 1992) When using this measure, it is considered important by both the test developers and their critics to use the instrument as a correlative tool rather than a predictive one. (Callahan & Ochoa, 1995; Facione, 2000)
Strengths of the Narrative Pedagogy approach
One of the greatest strengths of this approach is that it takes advantage of what is already known about adult learners by making activities directly relevant to student’s current and future work. In addition, it allows learners to shape the direction of their learning through metacognition resulting from substantial reflection opportunities as well as structured discussion in which the life experiences of others as well as their own relevant practices contribute to their learning. For researchers searching for a strategy specific to adults that has its roots in both andragogy and postmodern traditions, this approach meets both requirements and has the prospect of delving into critical thinking using both qualitative and quantitative methods. 
Limitations of the Narrative Pedagogy approach


The lack of a valid and reliable quantitative test instrument to determine the degree to which critical thinking skills have improved as a result of a program is a substantial barrier to any andragogical strategy and this is no exception. In addition, this approach has been used predominantly with nursing students and therefore, the literature supporting its use with other groups of learners is limited. However, this does provide an avenue for future research not available with other programs, contexts, and groups of learners. 
Another limitation to the method is that it is rather time consuming compared with traditional models of teaching and learning in which students simply observe and imitate the behaviors of experts rather than reflect on their own behaviors in an authentic context and adjust in response to this metacognition.
How can this approach impact the learners I work with?

In the instance of the R341 course I currently teach, the Narrative Pedagogy approach has the possibility of changing the way in which my students reflect on their work, solve problems given in class, and make the work they do meaningful. 

For example, the K-W-L chart could be used early in order for students to reflect on their current level of knowledge and specify the level of knowledge they feel they can reasonably achieve within the time constraints of a semester. In addition, the level of learning achieved as perceived by the learner is also extremely important. Through the critical reflection process, the learner is able to cognitively evaluate and revise their level of competency while setting future goals for their own learning which is an important skill for adult learners according to Knowles principles. (Knowles, 1990) This K-W-L could be incorporated into the overall problem definition phase engaged in by the learners at the inception of the course, providing the students with additional control over their learning objectives and environment. The critical thinking benefits resulting from the K-W-L to the learners are increased by its placement within the context of the PBL environment.
In a second instance drawn from the Narrative Pedagogy approach, the students would write minute papers and/or reflective journals at the end of each class in which they reflect on the problems and solutions they encountered during the course of their active practice within class. In addition, they would reflect on the ways in which they would relate this practice or learned skills to authentic learning experiences they may provide the learners they are working with during their student teaching experience. They would turn the minute paper or journal in and reread them again at the beginning of the next class. 
This process should help them engage in critical thinking about the relationships among what they are learning, what they feel they still need to learn, and how the class work will influence their future or current practice in the classroom. Critical thinking improvements are expected to result from the multiple exposures of the learners to opportunities for reflection and metacognition combined with the student’s relation of their classroom learning to their current or future work within context.
Conclusion
In conclusion, the Narrative Pedagogy approach should have substantial benefits to critical thinking over traditional instructional paradigms due to its acceptance of postmodern perspectives and adherence to commonly accepted andragogical principles.
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